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FROM PARADISE TO PARKING LOT: BUILDING BRIDGES BETWEEN CULTURES
Donald E. Morse 
University of Debrecen, Hungary
“A foreign country gives one foreign thoughts.” 
Colm Tóbín

We’re gathered here from the four corners of Central Europe in a bold attempt to build upon collegiality, to establish common ground for collaborative projects both in research and in teaching, and to strengthen that much-needed scholarly bridge between Central Europe and the English-speaking World. In an equally bold move, I’ve been asked to keynote our deliberations. I say, “bold” because of the obvious fact that I am not from these parts although I have spent almost one third of my life teaching in Hungary and Romania. So perhaps some of my experience as “a stranger in a strange land”—one who became a guest—may prove relevant to our discussion . Operating in linguistic isolation I have had, like you, to construct networks, find colleagues, and pursue projects. If unlike you, I am a more or less native speaker of English, still like you, I’ve used English to make my way teaching in Hungary, Romania, the Netherlands, and the United States, doing research in Ireland, Hungary, and the US, and—to my astonishment—co-translating plays in Hungary and here in Romania. So today I want to share with you my experience of travel to a strange place that over two decades has taken on many of the trappings of home.

“Peculiar Travel Suggestions”
“Peculiar travel suggestions are dancing lessons from God,” wrote Kurt Vonnegut’s holy man Bokonon in the Books of Bokonon (59) and so when the late-Professor István Pálffy invited me to lecture at the University of Debrecen in the fall of 1985, I immediately accepted despite not having a clear idea of exactly where Debrecen was or, for that matter, the location of Hungary in relation to the rest of Europe. I was, after all, an American with an American’s hazy notions of geography. Worse still, I grew up on the East Coast of that vast country so was even more geographically-challenged. In my New England view, the map of the United States was shaped like a weight-lifter’s barbells with, on the one end, Boston and New York and on the other end San Francisco with United Airlines in between. So my first trip to this part of the world in October 1985 was most definitely a “dancing lesson” and a challenging one at that. I was given a ride with friends from Graz, Austria to Budapest and on the way eagerly observed the new Hungarian landscape while attempting to read the fleeting road signs along the way.
 One experience that continually puzzled me, however, was that so many of the towns and cities we passed were named “Centrum”—at least that’s what a large number of signs said. I wondered if this was a communist way of economizing on road signs or if Hungarians simply preferred a single name for most towns. Thus I learned some basic Hungarian geography. 

The next day, however, I encountered a far greater challenge when viewing my first Hungarian art exhibited at the Debrecen Medical University. One painting that attracted me instantly, and has remained important in my understanding of Hungarian culture ever since, featured birds sitting and soaring against a golden sun with what looked like a vase of flowers in the painting’s center. The images were striking, compelling. I really liked this painting. Yet to read it, to enjoy it at more depth required knowledge I did not have—most obviously, knowledge of the subject of the painting and, not so obvious to my American eyes, some acquaintance with Hungarian folk motifs. Without these I could navigate the painting, but at a relatively superficial level, much like my semiotic reading of those road signs that led me to conclude—somewhat improbably, of course—that most towns in the west of Hungary are called Centrum. Luckily another attendee at the exhibition kindly translated the painting’s title for me, “Homage to Zoltán Kodály.” I knew of the Kodály Method and the excellent results it produced when used to teach children music and I also remembered a sentence or two I had heard quoted from the composer: He had said about Hungary: “We are a poor nation, and so cannot afford expensive instruments, such as Strativari violins or gold flutes, but we are a nation rich in the one musical instrument every one can learn to play: the human voice.” Later, I enjoyed some of the fruits of his method in the wonderful choral concerts and choir competitions of Debrecen. But in that moment as I returned to look again at the painting I related the soaring bird to the aspirations of music to lift the human spirit out of the mundane and to celebrate life in all its complexities. But what about those flowers? What were they doing there? And why were those other birds so prominent in the picture?
 My full appreciation of the painting would become possible only later after I had studied Hungarian folk motifs, seen dozens more such Hungarian paintings, and lived with this one for years. 


“Peculiar travel suggestions” may well be “dancing lessons from God,” but as these encounters illustrate fully to appreciate a new natural landscape or a work of art, to walk over that bridge between cultures also requires knowledge and patience. And these two—knowledge and patience—will both be needed as we go about the important business of establishing significant forms of co-operation among us.


Two years after my encounter with that painting, in the fall of 1987, I came to teach at the University of Debrecen on what would become a two-year Fulbright senior lectureship. I immediately felt at home at that beautiful university for it resembled those American campus universities that I knew so well. And I thought I also recognized the university’s educational landscape in all its complexity. Hungarian teachers, classes, students—all appeared familiar but as I was to discover, appearances are often deceiving and my encounter with the university was no exception beginning with something as basic as the hours of instruction which I failed totally to comprehend. In the United States we use the term, “course” to describe a unit of instruction that in most universities meets for three hours per week usually on three separate days. We use the term “class” to describe one of those three class meetings per week. Therefore, when I learned that I had been assigned three different subjects to teach, I assumed—erroneously—based on my extensive experience in various American universities that meant three different courses each meeting in the American way: for one hour three times each week making a total preparation time of nine different hours per week—a heavy teaching load by United States’ standards and one that almost guaranteed I would be confined to office and study for the duration of my fellowship. Only after many days and after a lot of discussion did I finally come to understand that a “class” met only one time per week for about two hours, which meant that I would enjoy a relatively light teaching load by my American standards. 


But this confusion over classes and courses was about to be compounded by the Professor and Head of Department who asked if I would also like to do yet another class in addition to the three already assigned to me but this time a class that would not be required but be strictly optional and ungraded. Frankly, I thought he had gone mad. And he must have thought the same about me when I said with some exasperation, “but no one will take it.” It took two Hungarian colleagues of great good will and considerable patience to convince me that the very best students would eagerly take my class, do all the work, and not worry about the lack of grades. Any of you who taught or studied under the lock-step communist curriculum where each student knew what classes he or she would be taking years in advance, the exact day and hour and, often, even the exact classroom where it would meet, knows first-hand the source of my ignorance. Under such circumstances, some serious students would jump at the chance to break out of that rigidity, to take a class for fun, to work hard because the subject was compelling, would show up prepared each week since the teacher was that rara avis an American professor. My new colleagues persuaded me and so I offered a year-long class in James Joyce: studying Portrait of the Artist as a Young Man and Dubliners in the fall and Ulysses in the spring. I had three students in the fall and two in the spring the brightest of which did all the work, came to every class, and went on to become the outstanding scholar of his generation and, without realizing it, I had just launched the University of Debrecen Irish Studies program that still thrives today. 


So if “peculiar travel suggestions” are indeed “dancing lessons from God” then to get the most out of our travel we need to remain open, put aside our assumptions, and listen with care to colleagues from other institutions and countries. We all, in James Joyce’s phrase have “much much to learn” about and from one another. 

Ages of Transition

“All ages are ages of transition,” claimed W. H. Auden and he may well be right but if so then the two decades I have spent in Hungary have been transitional in the extreme as the country moved from dictatorial communism with its forced or command economy that concentrated power in the hands of a wealthy few to the current free market capitalism with its winner-take-all economy that also appears to concentrate power in the hands of a wealthy few. Still, Central Europe mostly and Hungary definitely moved from the forty-plus years of police state that lasted until 1989-90 in which my mail was opened and read, my phone tapped and conversations recorded and where 96% of the voting age population cast their ballot for the one slate of candidates to the current 2007 partial democracy or, to adopt the technical term used by Hungarian political scientists the current “illiberal democracy.” That is, Hungary has a democracy where the majority does rule through elections but it has only a partial democracy since there appears to be no common moral basis for institutions and there is a marked contempt for the rule of law at the highest levels of government (András Lánczi).

This political transition provides the context for the educational transition—also imperfect and partial—of the universities in Hungary and over most of Central Europe as they go at warp speed from the lock-step curriculum to one with electives and some required courses. Constructing that new curriculum after 1990 proved exhilarating as well as time-consuming but how I admired my Hungarian colleagues who worked hard without government decrees or direction to put in place new courses, new sequences of required courses, optional seminars, and free electives, which, until the Bologna Agreement, worked very well indeed. This new curriculum represented real reform in higher education because it was based upon real needs and real felt traditions and not on some foreign model imposed from above. If this reform exacted a price in the loss of the cohesive friendship groups that formerly comprised majors, almost all students and faculty would agree that the exchange for the new curriculum was more than worth the price. Here was a true bridge built between the past and the present one that would connect with the future. 

I was fortunate to teach under this reformed curriculum for a decade and, as a result of this experience coming on top of several years teaching in various American universities, I concluded that it was far superior to that most universities in the United States with the exception of the very best elite liberal arts colleges and certainly one of the best, if not the best in Europe. I labeled the former Hungarian five year program “one of the best in Europe” out of ignorance of the educational systems in your various countries, which may well share equally in the encomium. I have taught extensively in Hungary and briefly here at Partium Christian University in Romania but have only given lectures in other countries in Central Europe. My praise for the Hungarian University grows out of my experience as an American who was fortunate enough to teach within this highly elite, very selective Hungarian system where students had to commit themselves to studying for five years including the researching and writing of a thesis. The best and brightest students in the country appeared in my very small classes that by American standards were the height of educational luxury—a dream of a university come true. Unfortunately, that dream ended to be replaced not by a democratized system of higher education, such as that developed in Ireland after joining the European Economic Community, but by an impoverished one geared to cutting costs. As Joanne Mitchell, the American folksinger sang about the environment: 

You never know 

What you’ve got 

Till it’s gone 

They paved Paradise 

Put in a parking lot.

The Balonga Parking Lot
That interim higher education system with all its short-comings and problems—many of which I encountered first-hand while others I only heard about—flourished for a little over a decade and remains a kind of paradise to which we may not return. The Minister for Education with his flaming sword will make certain that we do not sneak back in.


That reformed curriculum, that momentous, positive change became subverted when the central government, rejecting the unanimous recommendation of the Hungarian Council of University and College Rectors, unilaterally and arbitrarily decreed that Hungary would, under the Bologna Agreement with its emphasis on student mobility, reduce all higher education at universities and colleges to a mere three years. Moreover, all curricula would have to be rethought, reauthorized, and re-accredited by the Ministry of Education and its agents. Bologna thus significantly eroded the Hungarian system of higher education.


If that five-year educational Paradise has now become Paradise Lost located somewhere and sometime in the past, it need not have happened that way. The transformation of higher education in Hungary and elsewhere in Central Europe could have led the way to the area’s revitalization through democratized quality education with a concomitant emphasis on research. Instead, we now have the parking lot of lower quality as demonstrated by the decrease in number of faculty, increase in class size, decrease in economic resources, and research funds, and in an impoverished, shrunken degree. The future of English Studies within the new system will, I suspect, feature dumbed-down curricula emphasizing computer English, minimal business English and all the utilitarian englishes that fail as language because disconnected from culture and history.
 Moreover, all of these changes have been accompanied by rapidly declining investment in research and development that the country so desperately needs. 

Bologna  and Baloney
The Bologna Process, appearing in the guise of educational reform, actually more closely resembles the American factories that process baloney. I realize that “baloney” is not a word in the vocabulary of most non-American speakers of English, so let me illustrate: baloney is a thinly sliced, relatively tasteless, highly processed, guaranteed uniform, very cheap meat product marketed to the young, the poor, and the unwary consumer generally whereas the new three year watered-down Bologna degree is designed to turn out thinly-sliced, relatively uneducated, highly uniform graduates cheaply and quickly. If I sound somewhat bitter, it is because I am, as I see Hungarian higher education being sold for a mess of pottage guaranteed to lower quality at the very time when the country desperately needs not minimally qualified but highly qualified researchers, public servants, and teachers if the future is not to resemble the terrible greyness of the previous era. 

All of this decline need not have happened had those at the highest levels of government followed not the model of Central Europe under Communism, but of Ireland after it joined the European Economic Community. When Ireland joined the EEC, it was one of the poorest nations in Europe. After first stumbling and misusing EC grants, those in government decided to invest and invest heavily in the country’s infrastructure and in its education. Roads were built, the horrible antiquated telephone system replaced, and old institutions of higher education strengthened, up-graded, and expanded and new ones established. Within a decade Ireland became the land of potential and promise, with a highly educated work force much in demand throughout Europe, but especially in Brussels. Within another decade, Ireland’s population—in steady decline since the Great Irish Famine of the 1840s—stabilized, emigration slowed and even reversed as ever greater numbers of businesses located in the country to take advantage of its fine infrastructure and highly educated work force. By the turn of the century Ireland had become the best performing economy is Europe with a per capita wealth exceeding that of the United States.
 Ireland could have been the model for Central European countries. Instead, the Hungarian delegates signed the Denmark Accord without bargaining in any significant way. Similarly, the government through its Education Ministry agreed to Bologna as a cost-cutting device rather than as a means of expanding and strengthening higher education. Research and Development continues to decline in tandem with the decline in quality higher education. A brain drain has begun and may well accelerate as finances are diverted from education and research to those projects so beloved of the old timey communists. As reported in Newsweek: “Communist-style spending on bloated local government and inefficient health-care projects is on the rise; research-and-development spending is down” (Vencat 36)—small wonder Hungary is the number one candidate for economic disaster with Poland and Slovakia not far behind.
 

The Present and the Past
The current government of Hungary, headed by a political throw-back who, like the current occupant of the American White House,
 believes governing means “carrying out the Party’s program” at the expense of the country’s institutions may look nostalgically backwards as he shouts “forward!”
 but the population in general and especially the young and those in the media do not. A characteristics of the present time in Central Europe as in the United States is the prevalent ambiguous attitude towards the recent past. The past is excoriated as, well, the past. Those in power and those in the media urge everyone to focus on the future, to be forward-looking and forward-acting, rather than worrying about what happened whether in the Oval Office in Washington or in a closed room in Balatonősződ.
 You might think we were still in the nineteenth century, completely enamored of progress listening to the Poet Laureate, Alfred Lord Tennyson reciting one of his and the era’s most popular poems: 

Not in vain the distance beacons. Forward, forward let us range.

Let the great world spin for ever down the ringing grooves of change. 

(“Locksley Hall”).

We must be forward-looking, as the current occupant of the White House likes to say, so forget the past. But unless we know and acknowledge the past we may well repeat its mistakes (as may well happen) or, worse, lose that necessary connection to it. Eric Hobsbawn in his study, Age of Extremes: The Short Twentieth Century: 1914-1991 argues that 

The destruction of the past, or rather of the social mechanisms that link one’s contemporary experience to that of earlier generations, is one of the most characteristic and eerie phenomena of the late twentieth century. Most young men and women at the century’s end grow up in a sort of permanent present lacking any organic relation to the public past or the times they live in. (Hobsbawn, 3)

And so at the risk of being woefully and politically incorrect, I want to reminisce with you about one small area of the Public Past about which I have some experience and that is the educational exchange between Hungary and the United States for I suspect that my experience could be or was duplicated in most all of the countries in Central Europe represented here and has significant implications for our future cooperation. In January 1992 the Hungarian-American Fulbright Commission came into being charged with over-seeing educational exchange between the two countries under the international Fulbright program. I was fortunate to be elected the first Chairman of the Board and instantly became involved in the selection process of Hungarian grantees.
 Unfortunately, it was much too late in that academic year for the new commission to conduct a fresh competition within Hungary for Fulbright fellowships, so the commission had to rely on one already conducted by the Hungarian Ministry of Education. We must recall that after the implosion of the communist totalitarian government the personnel in the Ministry of Education, like all the ministries and all the media in Hungary, remained virtually unchanged. That is, those whom the communist government had put in charge were still in charge. Moreover, most—perhaps all—of the old procedures were also unchanged from the previous communist days. So when I opened the Ministry’s official files labeled “Fulbright,” what impressed me the most was what was not there, rather than what was there. Conspicuously absent from every single applicant’s files were those standard items which form the basis for western open competitions. For example, no candidate had included a Curriculum Vitae of professional work and accomplishments. More surprisingly still to my naïf eyes were the absence of letters of reference from scholars in the applicant’s field.
 More shocking still was the complete absence of project proposals. Since no applicant had been asked to submit a proposal they then felt free to do what they wanted with no fear of being asked for an accounting. The consequences of this unwholesome situation became vividly clear to me during an interview I gave to Hungarian television on the occasion of our inaugurating the commission and opening its new offices. One interviewer, justifiably proud of having received a Fulbright Fellowship to study linguistics in the Unites States, boasted of never studying any linguistics during that year but instead devoting all his time to media studies that had lead to his present job with the state television station. No accountability “all the way down the line”—to paraphrase William Sayoran. In addition to the absence of scholarly credentials, it also became quickly apparent that many of the fellowships were to be awarded without competition to what Americans would call “in-house” candidates; that is, given to especially favored people. Several areas had two or three candidates but rare was the competition with more. And yet, such numbers represented an improvement over former practices of summoning a scholar or student to the ministry in August to begin the process of going to America on a Fulbright come September. 


Although there were good people working in the Hungarian ministry trying to create the conditions necessary for a genuine competition, they had to work within a corrupt and corrupting system that often vitiated their efforts.
 As the first elected Chairman of the Board of the Hungarian-American Fulbright Commission, I was determined to institute democratic policies and procedures that would guarantee future free and fair competitions. But those were heady days. Thanks to various American foreign-aid grants the Hungarian Fulbright program became for two years the second largest in Europe with a total of 100 scholars and teachers traveling over the Atlantic to teach, study, and do research in each other’s country and, more important still, to form the basis of a network of leaders informed and informing about both countries. But the impetus to convert paradise to a parking lot appears almost unstoppable. After several years of increasing the Hungarian contribution, the current Hungarian government has fallen almost a calendar year in arrears and then a few months ago as part of its bizarrely misnamed “reform” program slashed the Hungarian appropriation itself. Meanwhile the Americans have done no better since under the economic policies of the current occupant of the White House, the precipitous decline of the dollar has meant an equal slashing of the American contribution leaving the Fulbright program a thin shadow of its former self. And this Hungarian-American Fulbright exchange program is widely acknowledged as one of the very best in the world.

I have spent a lot of my time here outlining what I see as the economic and real politik context within which we must work. Many of the details of my outline may not be exact despite my best efforts. I am, after all, a stranger, a guest here. But whether right or wrong in the details, I do believe I have given the context within which the work of this conference takes place. Many of our national governments have become distracted by having to deal with the consequences of their leaders’ irresponsibility. I do not for a moment want to minimize the importance of those consequences for we see them everywhere at home, abroad, and in the world. Nevertheless, we as scholars and as teachers cannot wait for a national “wake-up call” that will lead to a drastic change in course or policy that may come too late or never. We need to act now. Moreover, given the tragic and marked decline in commitment to international understanding at the person-to-person level, evidenced by decreasing government commitment, we must act to fill the gap not with grandiose plans that imitate those that can be done with the resources of a country, but with small but potent acts whose effect will ripple out into our institutions. For instance, I am delighted to share with you the news that individual donors and institutions have made significant new Fulbright fellowships available in Hungary. While those gifts do not absolve either country of its responsibility to fund such crucial programs, they do ensure their continuation. Similarly, while our individual and collective efforts do not relieve our national institutions of their responsibility, they could go a long way towards defining and illustrating exactly where and in what that responsibility consists. 

Imagination and Audacity

What we need is imagination and audacity. For instance, one of the most audacious invitations I ever received invited me to be part of a tiny delegation of Irish scholars from Europe and North America who would go to the National University of Singapore and help establish Irish Studies in the Pacific. Peculiar travel suggestions are indeed dancing lessons and so not really believing that I could help affect the establishment of Irish Studies in the Pacific but knowing that this might be my only opportunity to visit an Asian country, I immediately agreed to go and began writing my paper. 

That small conference was a huge success and, despite my disbelief, actually accomplished its aim of helping to establish Irish Studies in the Pacific. Within three short years: 

1. The papers of the conference including mine and that of the Hungarian Irish scholar, Csilla Bertha were published and widely circulated among universities from Japan and India to Australia and New Zealand.

2. An internet connection among scholars was established that created a virtual community among those islands in the Pacific that greatly alleviated the isolation of individual scholars working throughout the region.

3. A second invitational conference was convened in Sydney attended this time by some sixty scholars from around the world that built on the success of the first. The publication of those proceedings were published in England thus completing the scholarly circle while greatly expanding the audience for Pacific Irish Studies. 

4. The first Chair of Irish Studies was established in Australia where Irish Studies has since become one of the fastest expanding academic subjects. 

5. These conferences led to others in Europe, including one at Innsbruck in 2005 and another at Barcelona in 2007 sponsored by the Centre for Literatures in English, which I serve as one of the founding directors.

While I would never dare to promise similar success with an attempt to establish Trans-Central European Studies, we could profit from this example as we could also profit from my second example of Transatlantic Studies, especially as illustrated by the Maastricht Centre for Transatlantic Studies in the Netherlands. That Centre brings together scholars, teachers, and students from both sides of the Atlantic to study and do research on common problems and questions from widely differing perspectives. I am proud of the leading role that Hungarian and American university teacher-scholars have played in this project, especially those from the University of Debrecen. Yet equally important has been the British, Mexican, French, and Iberian scholar-teachers. One of the most visible accomplishments of the Maastricht Centre has been several distinguished publications, including two volumes of Transatlantic Studies (2000 and 2002) and now an ambitious series of multidiscipline encyclopedias covering culture, politics, and history beginning with a three volume Britain and the Americas (2005) to be followed by Africa and the Americas, France and the Americas, Germany and the Americas, Iberia and the Americas, and Ireland and the Americas. Such monumental endeavors obviously require people committed to the work, equipped with lots of support and a waiting publisher—none of which appears on the horizon here. But then none of those opportunities were remotely visible when the Maastricht Centre was first founded just as almost none of the success in creating Pacific Rim Irish Studies could have been foreseen when first we came together in Singapore. Gathered here in Oradea (Nagyvarád)  we, too, do not know what we might effect if we were to bring into being Central European Studies supported strongly by bridges built between our various countries and cultures. We do know, however, what will happen if we do nothing for “nothing will come of nothing,” as King Lear famously admonished. 

Hope, Imagination and Audacity 
I assume, perhaps too pessimistically that we are almost powerless to change the political and economic circumstances under which we labor. The parking lot is our reality; the Bologna Process inexorably goes forward. Our various governments appear indifferent or downright hostile to—what John Dewey called—“the purpose of school education,” which he maintained was “to insure the continuance of education by organizing the powers to insure growth” (quoted in Delbanco 46). Hope lies elsewhere. 

I began by quoting the holy man, Bokonon’s advice “peculiar travel suggestions are dancing lessons from God” and I’d like to conclude by sharing his equally relevant, unique advice on Caesar, his kingdom and his power. Jesus once suggested that we “render unto Caesar the things that are Caesar’s and unto God, the things that are God’s”; that is, that we give the secular world its due but only its due reserving to God those activities, thoughts, and values that belong to the realm of the sacred. Bokonon adapted this admonition by focusing it more narrowly: “Pay no attention to Caesar. Caesar doesn’t have the slightest idea what’s really going on” (88). Caesar builds his parking lots and mandates the Bologna Process but it is we who do the research Caesar forgets to fund. Caesar shamefully neglects the universities when it comes budget time and mandates curricula and classes but it is we who teach in those under-funded institutions and it is we who teach those curricula and those classes. If we do our research and teaching with imagination and audacity, we will effect genuine change. Through collaboration and cooperation we will work to strengthen that much-needed scholarly bridge between Central Europe and the English-speaking World and that’s “what’s really going on.”

As I warned at the outset: “A foreign country gives one foreign thoughts” (Tóbín).
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� For a fictionalized account of that trip, see Morse, "One Day He Dropped Out of the Sky" (147-51).


� The folk motifs, such as the flowers in the shape of a stylized Tree of Life that grow from the earth and strive for the heavens symbolize the Hungarian nation and people. The tulip motif, especially is closely associated with Hungary. The birds seen under three aspects become one soaring bird that represents the spirit and accomplishment of Kodály’s music.  


� The terms of the Hungarian Prime Minister’s recent election in February as Party Secretary emphasize just how partial and fragile this democracy is as both his rhetoric and actions lie deeply rooted in the bad old days of the Ancient  regime’s practices of dictatorial communism.


� The movement for utilitarian English so successfully marketed by Maximilien Berlitz lately infiltrated American higher education at a most significant level when in February 2007 the Council of Independent Colleges (CIC) “announced it was awarded $360,000 from the Keck Foundation to initiate a Network for Effective Language Teaching [which] . . . is based on a program  . . . pioneered at one of its member institutions, , , . What this means is that a particular foreign language program—one that has gone further than any other in adopting Berlitz’s extreme instrumentality—has just been selected as a model for over five hundred colleges represented by the CIC” (3). A less conspicuous example of the simplification of English but also a worrisome one is what American poet, Donald Hall calls the McPoem that is “quick, easy, ready for mass quick-consumption” (Hall “Poetry and Ambition” quoted in Simic 30). The McPoem may be exemplified in the work of former United States poet laureate, Billy Collins whose latter-day poetry reads like a parody of his earlier efforts in their ease of accessibility and cliché language.


� For one of the most readable accounts of Ireland’s success story, see Ray Mac Sharry and Padraic White, The Making of the Celtic Tiger, especially on education, 25-28 and 364-66.


� The report singles out Hungary as “the worst offender so far . . . last year the deficit reached a whopping 10.1 percent of GDP, the highest in Europe. Government debt has grown from about 60 to 70 percent of GDP since 2000” (Vencat 36). One of the more vivid examples of misdirected funds occurred in the spring of 2007 when Debrecen University suddenly acquired new office furniture for all faculty offices despite having no money to hire young faculty or funds for library books and having recently fired older faculty or forced them to take early retirement. At about the same time there were erected in the city of Debrecen three monumental buildings including a conference centre and hotel, municipal swimming pool, and county library, all in addition to a recent new sports arena, while the county hospital lies under threat of closure. 


� I am indebted to Garrison Keillor for this useful phrase that nicely encapsulates Mr. Bush’s evident contempt for the office he holds. 


� A widely circulated political cartoon of the prime minister pictured him on horse-back facing the horse’s tail as he shouted “Forward!”


� For a complete transcript of Hungarian Prime Minister Ferenc Gyurcsány’s now notorious speech to members of his party on how he and they had deceived the Hungarian public by “lying for two years,” see Gyurcsány.


�  The following section on the early years of the Hungarian-Fulbright Commission is taken from my essay, “In the Beginning Was the Crown: A Brief History of the Early Years of the Hungarian-American Fulbright Commission.” See especially 168-71.


� The premise of that era underlying these files was that it was who knew you that counted—exactly the opposite premise from that of the cynics in my country who believe that the key to success lies in who you know.


� See John Jablonski for an “inside view” of working cooperatively with the Hungarian Ministry of Education before the implosion on communism, especially 158-60.


� The section sub-title deliberately echoes the title of one of the most remarkably fresh approaches to the stale subject of politics, The Audacity of Hope by Barack Obama, candidate for the Democratic nomination for president of the United States. 
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